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SELF-ASSESSMENT AND IMMEDIATE FEEDBACK IN LANGUAGE 
LEARNING 

P. Krystalli, P. Arvanitis 
Aristotle University of Thessaloniki (GREECE) 

Abstract 
Researches have proven that self-assessment is a key learning strategy for autonomous language 
learning, as it provides information that can change goals, strategies, and effort sharing. In language 
learning, language competence is linked to the presence and degree of autonomy. The autonomous 
learner must be able to assess the quality of the methods used, control the outcome of his /her actions 
in order to determine what real goals he/she has achieved. Therefore, self-assessment is a process 
that allows the learner to judge both the outcome of his or her effort and the quality of the acquired 
knowledge in relation to predetermined goals. Self-assessment in online activities is ensured by 
immediate and informative feedback. To provide constant challenge and motivation feedback must be: 
a) clear; b) frequent; c) constructive; and d) encouraging.  

In this paper we will try to define the relationship between self-assessment and autonomy language 
learning and present the pedagogical benefits of immediate, clear and constructive feedback. To that 
end, we will study some of the instant response systems, that allow self-assessment and 
understanding and offer the opportunity to language instructors for an immediate feedback. 

Keywords: self-assessment, learning strategy, autonomous language learning, instant response 
systems. 

1 INTRODUCTION  
The last decade has witnessed significant changes in language assessment concepts and methods as 
instructors developed new tools, instruments, and assessment strategies. Assessment is an integral 
part of education and contributes to the revision of principles, strategies, methods or practices. In 
order to be effective, assessment should have a dual aim: provide the instructor with clear information 
into the learner’s understanding and promote further learning by offering feedback to the learner 
himself [1].  

In language teaching, assessment is a necessary means through which to evaluate learner’s 
development and abilities in the target-language [2]. Assessment can be categorized as either 
summative (assessment of learning), formative (assessment for learning) and sustainable assessment 
(assessment as learning) [3]  

According to Kohonen [4] [5], authentic assessment practices may involve the learner in peer-
assessment and self-assessment. He also advocates that especially self-assessment can lead to the 
awakening and exploitation of inner resources that can be sustained from one task to the next. In fact, 
self-assessment is considered one of the pillars of learner autonomy. One of the fundamental 
elements of self-directed language learning is the opportunity for learners to assess their own 
progress and thus help them to focus their own learning [6]. Self-assessment is also an important and 
invaluable skill to develop for lifelong learning [7] as it enables learners to critically evaluate their own 
performance.  

Self-assessment and feedback are two major factors of learner’s autonomy and among the most 
critical influences on learner’s learning. According to Sanchez [8] “… being autonomous means that 
the learner gets the opportunity to assess his/her strategy her/himself and then decide if a taken 
decision or a given action is relevant or not”. In fact, self-assessment is a process that allows the 
learner to judge both the result of his effort and the quality of the knowledge acquired against 
predetermined targets [9]. 

Nowadays, technology offers new opportunities for innovation in educational assessment through 
direct scoring and immediate feedback. Actually, there are many options for e-assessment including 
online quizzes; completion of online learning activities and e-portfolios. Within this context, in this 
paper, we will present online applications designed for self-assessment which allow foreign language 
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learners to test their knowledge and expertise in a language competence or skill using questionnaires 
designed by their instructors. 

2 BENEFITS AND CHALLENGES OF USING SELF-ASSESSMENT 
In this part, we will try to illuminate the relationship between the basic notions of autonomy of the 
learner and self-assessment and present the benefits and the challenges of adopting self-assessment 
in language teaching.  

Defining the concept of autonomy, it is not an easy task to do. In this paper we adopt the definition of 
Everhart [3]: “…Autonomy is a way of being or sense of self-achieved through co-operatively making 
decisions about learning, through access to both internal and external resources. The ability to 
exercise autonomy depends on particular dispositions and predispositions and fluctuates according to 
circumstances”. Many researchers have also attempted to clarify the relationship between autonomy 
and self-assessment. We think that Oscarson’s [10] distinction in three stages of assessment of the 
learning progress helps us to better understand the relationship between these two concepts: a. 
Dependent stage: Full dependence on external assessment, b. Co-operative stage: Collaborative self- 
and external assessment and c. Independent stage: Full reliance on independent self-assessment. 
Hence, there is a clear connection between degrees of autonomy and degrees of self-assessment.  

Self-assessment is the process by which learners collect data and think about their own learning. It is 
the kind of assessment which allows learners to assess their own progress in knowledge, skills, 
process or behavior. Self-assessment gives learners increased awareness and understanding of 
themselves [11]. Furthermore, as Cuq & Gruca [12] argue self-assessment is “… a progressive and 
continuous assessment that requires the learner's responsibility and favors his/her self-esteem". Self-
control and self-assessment of learning activities provide information that could change goals, 
strategies, and effort sharing. In order to assess the quality of the methods used by the learner, he 
must be able to control the outcome of his actions in order to determine what real goals he has 
achieved [13]. 

Learner self-assessment involves learners actively to take responsibility for their own learning. When 
self-assessing, learners consider their progress in developing skills, competencies and knowledge, 
then they can use the information given to determine the relationship between their progress and the 
learning objectives and the most important to decide on the learning strategies to follow.  

According to Hernandez [14] self-assessment guarantees, a high-quality learning process, contributes 
to skills and personal development and increases learner’s confidence and motivation.   

Previous researches have shown that self-assessment has various benefits such as increased 
responsibility of own learning, due to increased opportunities for self-reflection [15], development and 
improvement of critical thinking [16], decreased disruptive behavior [17], development of 
metacognitive skills as learners learn to better rectify the work they are doing to improve their quality 
[15] and many opportunities for transfer of learning and reflection [14].  

Especially in language teaching, self-assessment can increase awareness of individual progress in 
terms of communicative objectives Through self-assessment, learners can realize that studying 
languages is different from other kinds of learning at their school or university and that the primary 
objective is to perform in the language rather than to know about the language. Hence, helping 
learners to think about their own performance is perhaps a key to perceiving progress in language 
communicative terms [6].  

Furthermore, self-assessment has many benefits for the instructor. It can be an efficient and effective 
way to monitor his students and to reduce the time that he spends dealing with assessment and it also 
provides more feedback than a paper-test [14].  

3 THE EFFECTIVENESS OF FEEDBACK 
Feedback is vital to formative assessment and to self-assessment when it is timely and specific and 
include suggestions to improve future performance [18]. Feedback is more effective when linked to 
well-defined learning objectives when it is not limited to updating performance but encouraging 
learners to develop effective learning strategies to achieve the objectives of the activity [19] and when 
due to explicit criteria makes the learning more transparent [18]. Performance feedback provides a 
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constant challenge and helps maintain motivation when it is clear, frequent, constructive and 
encouraging [20].  

Hattie and Timperley [21] distinguish four levels of feedback: a. feedback about the task (FT), b. about 
the processing of the task (FP), c. about self-regulation (FR), and d. about the self as a person (FS). 
They also advocate that FS is the least effective, FR and FP are powerful in terms of deep processing 
and mastery of tasks, and FT is powerful when the task information subsequently is useful for 
improving strategy processing or enhancing self-regulation. FT is about giving information on how well 
a task is being accomplished or performed, such as distinguishing correct from incorrect answers, 
acquiring more or different information, and building more surface knowledge. FT is more powerful 
when it is about faulty interpretations, not lack of information. If learners lack the necessary 
knowledge, further instruction is more powerful than feedback information [21].  

In this paper, feedback is conceptualized as information provided by an online application and as FT.  

4 APPLICATIONS FOR E-ASSESSMENT IN LANGUAGE LEARNING  
Digital technologies can be used to promote authentic and effective assessments. The type of 
assessment which deals with the use of digital technologies is a new type named e-assessment. 
Since e-learning and e-assessment have been introduced the learning process has developed. E-
assessment has enhanced the measurement of learner outcomes and made it possible for them to 
obtain immediate and direct feedback [22].   

In this section, we will present online applications which allow foreign language learners to test their 
knowledge and expertise in a language competence or skill using questionnaires designed by their 
instructors. We will briefly describe them, and we will talk about their advantages and drawbacks.  

4.1 Presentation of online applications: Kahoot and Socrative 
Many software tools and applications exist that allow instructors to “quiz” learners on desktop 
computers, tablets, or smartphones. From the variety of software available on the web, we can 
distinguish Quizalize [23], Quizizz [24], Kahoot [24] and Socrative [25]. In this paper, we will present, 
probably the most well-known, Kahoot and Socrative as applications for use in a language teaching 
procedure.  

Kahoot is a game-based classroom instant response application. Kahoot is an open access and free 
digital tool, designed for creation especially of interactive quizzes (on computer, tablet or smartphone) 
to animate a course in a classroom with fun learning activities, produce a quiz-review, self-assessment 
or diagnostic assessment, formative assessment throughout the school year or a summative 
evaluation. The concept of this application is the creation of motivating, interactive and competitive 
activities reminding digital games. By using Kahoot the learner has access to reading question tests, 
and he can see photos and videos. Kahoot offers also the possibility to the learner to do the test 
individually or in the team (table 1). Learners get points for correctness and speed. The correct 
question and a scoreboard display after each question. 

With Kahoot application, the language instructor can create "Quiz" of vocabulary, grammar, 
experiences of knowledge on a theme before a more elaborated traditional test on a paper sheet, or 
"Jumble", activities which consist of putting back expressions or other in order notions. 

Furthermore, with modules "Discussion and Poll (Survey)", learners have the possibility to express an 
opinion on a given subject. The module "discussion", can be used to submit single or multiple 
questions. Finally, the results can be exported on an Excel file, and learners and instructors can study 
them to remedy gaps or to change strategies.  

Socrative is an application which allows instructors to generate learning, evaluation or self-
assessment quizzes. Both instructors and learners access Socrative through the website from 
separate entryways as a web-based service. Like kahoot, Socrative can take place in real time and 
supports downloadable results files. With Socrative, instructors can create multiple choices questions, 
True-False questions, and Short answer questions. The main features of these applications shown in 
the table 1 below. 
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Table 1. Basic features of the applications. 

 Kahoot Socrative 

Single user engagement Yes Yes 

Team engagement Yes Yes 

Quiz type  Competitive / Informative Instant Feedback / Open 
navigation / Instructor paced 

Delivery method 
(Synchronous / Asynchronous) Synchronous Synchronous & Asynchronous 

Code Numbers Each quiz has a code number Each classroom has a 
classroom number 

Question instruction A limited text field (95 chars) Unlimited text field 

Questions’ Typology 
Multiple-choice  

Sorting 

Multiple-choice 
True/False 

Correct answer 

Question/Quiz  4 answers  

Timer Yes (5-120 sec) Yes 

Media types Image / video/ audio (YouTube 
embedded links) Images 

Shuffle Questions No Yes 

Shuffle Answers Yes Yes 

Credit resources Character-limit text field (1000) for 
credit resources used in the questions No 

Overall Quiz evaluation Yes No 

4.1.1 Advantages and limitations of the applications 

Both applications have clear indicated menu and icons and the user’s navigation is well organized. 
Learners can join directly Kahoot, without an e-mail address, by giving their first name. Right answers 
appear immediately, and the faulty selections are not penalized. From the instructor’s point of view, 
the quiz creation is an easy and pleasant work. Quizzes can become "public" and can be used by 
other professionals. Learners can develop grammatical, lexical, semantic and orthographic 
competences (table 2), and they can practice several communicate language activities such as aural 
reception (listening), visual reception (reading), audio-visual reception, written production (writing) 
(table 3). 

Socrative is completely free both for instructors and learners. The Socrative app provides also the 
possibility for a “student-navigated” quiz. Learners receive immediate right/wrong feedback and 
explanations after their submitted answers (Table 4). Learners can answer questions in linear order 
and cannot skip or change their answers. Thus, the feedback is immediate, and they have access to 
the results of the quiz. They have the opportunity to realize a revision in autonomy. 

As for the limitations of these applications, we have observed that with Kahoot It is not possible to 
work on the development of all the communicative language competences and communicative 
language activities (table 2 and 3). Furthermore, learners cannot practice written or oral production.  

An important drawback of Socrative is that quizzes are not available outside the classroom. The 
application works by having learners enter their instructor's room using an access code, which links 
them to whatever quiz or activity the instructor is broadcasting. The instructor's device must be 
broadcasting, and the learners' devices have to be within the reach of the wireless signal for any of 
Socratives’ activities. In terms of linguistic communicative competences and activities, Socrative has a 
limitation in audio-visual reception. 
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Table 2. Communicative language competences. 

Language competences Kahoot Socrative 

Lexical competence Yes Yes 

Grammatical competence Yes Yes 

Semantic competence Yes Yes 

Phonological competence No No 

Orthographic competence Yes Yes 

Table 3. Communicative language activities. 

Language activities Kahoot Socrative 

Aural reception (listening) Yes No 

Visual reception (reading) Yes Yes 

Audio-visual reception Yes No/Yes 

Oral production (speaking) No No 

Written production (writing) No Yes 

Oral mediation No No 

Written mediation No Yes 

Table 4. Feedback and self-Correction. 

 Kahoot Socrative 

Feedback Yes. 
Learner receives immediate 

feedback. The app provides the 
correct answer. 

Yes. 
Learner receives immediate feedback. 

The app provides a preconfigured 
feedback for all answers. 

Self-correction No No 

Results and data availability Yes. 
Downloadable results and data 

Yes. 
Downloadable results and data 

5 CONCLUSIONS 
The real benefit of self-assessment is that the learners by measuring what they have done learn more 
deeply. Self-assessment and immediate feedback help them to judge the quality of their work and their 
effort and the level of their knowledge. This paper has argued in favor of applications that give the 
learners the opportunity to do as much self-assessment as they choose to do. On the other hand, we 
can observe that language teaching is forced to rely on generic software tools and applications and 
does not have specific applications of its own. In such a future case, the best features of these two 
applications could be used in conjunction with specific language activities and specific levels of 
language skills to further promote self-assessment, learner’s autonomy and gain all the pedagogical 
benefits of an immediate, clear and constructive feedback. 
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