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Abstract 
The effort of teaching a foreign language and through language, culture and civilisation of others, still 
occupy all those involved in the linguistic educational process. In recent decades, the main principles 
of second language teaching, focuses on teaching language and culture as a whole, with a great 
concern about the means of communication in specific social based situations. 

In recent years, the use of information and communication technologies (ICT) has widespread in 
second language learning and teaching environments. Learners are now interacting with a variety of 
semiotic modes - through image, video, sound, new forms of written and spoken texts - in a complex 
multilingual communicative universe. 

In the Common European Framework of Reference for Languages: Learning, Teaching, Assessment 
(abbreviated as CEFR), which is widely adopted and accepted as the European standard for teaching 
and learning foreign languages we find the key notion of speech acts. Speech acts are at the heart of 
teaching and the core development of communicative language skills in the sense that they describe 
what learners can do with language in specific contexts or in a particular communicative situation. 

But, is there a relationship between traditional speech acts and the new digital genres such as blogs, 
micro-blogs or wikis used in the web 2.0 era? And furthermore, is it possible to develop learner’s 
language skills by teaching and using speech acts in these environments? 

In the above context, in this paper we first illustrate current needs in teaching and learning second 
languages, then we discuss the design of a multimedia database model and finally the creation of a 
web application capable of presenting speech acts of French language in web 2.0 environments. 
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1 INTRODUCTION 
Detailed research studies in the fields of linguistics, language didactics, sociolinguistics, pragmatics, 
Ethnography of communication, led to a revision of the traditional way of teaching a foreign language 
and through language, culture and civilisation. From this viewpoint speech acts are at the heart of 
teaching and the core development of communicative language skills in the sense that they describe 
what learners can do with language in specific contexts or in a particular communicative situation. 

In the above context, the purpose of this study is to describe speech acts and their relation with digital 
texts types. Furthermore, it aims establish a 

2 SPEECH ACTS  
In the first half of the twentieth century, notions such as linguistic structures and student’s linguistic 
capacity were the traditional elements of any language teaching. After a while, with the significant 
contribution of Halliday [1] and Hymes [2] these notions are yielding their place to the functional use of 
language and how language is being shaped by the different communicative situations. This new, 
communicative approach of teaching a foreign language, had led the redefinition of learning objectives 
and general principles of the teaching act. 

The emphasis is on student’s communicative ability, therefore communication play a key role in 
teaching Language - Civilisation. Simultaneously, with discourse analysis, it becomes clear, that 
communication is accomplished through written and oral texts. From these texts, linguistic elements 
derive their significance and meaning; consequently, linguistic elements can not be considered as 
isolated teaching objectives, but as functional communication structures and conventions inextricably 
linked with text types. 



Speech acts are the core of teaching. Around them, Curricula and author textbooks articulated and 
they are in perfect relation and connection with both communicative situations and textual genres. It 
should be noted that genres "include forms and concepts stemming and record functions, purposes 
and meanings of social circumstances" [3] and offer the most appropriate medium for the cultivation of 
linguistic and metalinguistic skills including awareness the relationship between the structural and 
social aspects of language [4]. 

Speech acts primary detected in the "communicative approach" to teaching foreign language in 1970, 
an approach which, as already mentioned, has brought radical changes in the methodology of 
teaching a foreign language. 

In 1975, The threshold Level for modern Language Learning in Schools has published, and 
immediately translated into French, titled Un Niveau Seuil. In 1979, has published its adaptation for 
educational needs, entitled "Un niveau-seuil pour les contextes scolaires", and since then, speech acts 
form the basis for every curriculum, and by extension every textbook for foreign language education 
[5]. 

In the Common European Framework of Reference for Languages: Learning, Teaching, Assessment 
(abbreviated as CEFR), which is widely adopted and accepted as the European standard for teaching 
and learning foreign languages we find again the key notion of speech acts. Speech acts are at the 
heart of teaching and the core development of communicative language skills in the sense that they 
describe what learners can do with language in specific contexts or in a particular communicative 
situation [6]. 

According to CEFR, learner’s communicative language competence is activated in the performance of 
the various language activities involving reception, production, interaction or mediation (interpretation 
or translation). Each of these types of activity is possible in relation to texts in oral or written form, or 
both [6]. 

3 TEXT TYPES AND GENRES 
Considering that "there can be no communication without language practice text» [6], this study 
attempts to relate  text types and digital text types with speech acts, as they defined by level of 
proficiency on the six-level scale of CEFR. These speech acts found in macro-skills of speaking and 
understanding speech, and writing. 

Many researchers have dealt with the concepts of text, textual types and genres, without, however, 
reach to a common definition. Basically, under certain communicative situations, text is produced, 
interpreted, handled, or performs a specific act by targeting a communicative goal, such as to inform, 
invite, deny, describe, etc. In everyday communicative practice, each text occurs as an article, 
interview, letter, device instructions, recipes, email, electronic journal, post to a blog, comment on a 
forum, etc., therefore it belongs to a specific genre. 

On the other hand, text is characterized by different lexical, grammatical, stylistic and functional 
options depending on the communicative situation, the conversational role (who is speaking and to 
whom it is addressed, in what environment, what kind of relations governing both transmitter and 
receiver) and the purpose of its production (description, narration, argumentation, etc.). 

Consequently, text is subject to conventional rules, which depend on the culture and tradition of the 
community where it is produced. Therefore, a text requires the synergy of written and/or spoken 
speech with the text genre for the construction of meaning. 

If for the definition of text’s notion, a consensus is observed, however, much ink has been spilled on 
the pages of scientific publications on the concepts and types of textual genres [7] without, however, 
experts arrive at a common and worldwide accepted definition. Modern Trends in Teaching Language-
Civilisation, are distinguishing between text types and textual genres. 

According Maingueneau "genres are among textual formulas that fall into the broad areas of social 
activities. So, the talk-show genre is one which belongs to texts type 'TV' which in turn is part of a 
broader set of text type of media» [8]. So, text type, in a short of taxonomic hierarchy, is characterized 
as a class and genre as a subclass of it. 



4 WEB 2.0 ERA 
In an era of global "digital globalization" the increasing use of open technological platforms, such as 
CMC, VLS, LCMS, Blogs, Wikis, social networking sites, and online gaming platforms and simulation 
environments, affect the entire adulthood of young learners. A whole new generation, often described 
by researchers with terms such as “Net generation” [9], “new millennium learners” [10], or as Prensky 
[11] and McLester [12] already calls "digital natives", lives, entertains and educates by digital 
technologies and media. 

The appearance in the last years of a new generation of services on the World Wide Web, together 
with the increasing ease of internet access, has created a new reality in which the Internet and the 
services it provides have now become part of users’ everyday lives.  

Terms such as Online communities, Social Networking Services, Data Sharing Mechanisms, 
Syndication and Notification Technologies, Collaborative Editing Tools, are all well known and are 
used on a daily basis by millions of internet users of all ages. 

Especially, the early digital adulthood of learners, requires, in the field of learning a foreign language, 
language learning tools not only suitable to their needs but capable to assist them to construct 
personal technology-enhanced language learning experiences. The right use of these tools from 
learners' side becomes a crucial issue for language teachers who must guide them through the 
process of language acquisition. 

But, is there a relationship between traditional speech acts and these new digital genres such as 
blogs, micro-blogs, twitter or wikis used in the web 2.0 era? Furthermore, is it possible to develop 
learner’s language skills by teaching and using speech acts in these digital environments? 

To answer the above question, a research took place to a large corpus of written texts of French 
language. The texts were freely available from francophone newspapers’ web pages, blogs’ and 
twitter’ posts. 

5 THE RESEARCH 
The electronic corpora of this research collected over two years (2010-2011, 2011-2012) constitute 
two different subsets. These subsets contain digital texts that are freely available in publicly accessible 
sources (digital textual environments) and not protected by copyright law. 

The original texts were collected using web crawl software and then were automatically processed to 
delete duplicate or recurrent entries/records. This process has reduced the original volume by almost 
50%. The final volume was about 3,000,000 unique entries. Then each record marked and tagged by 
its date of publication, its source (e.g. blogs, websites), and the domain area to which it belongs. 
Where possible, in the tag of each record added one or more topics by title or keywords of the origin’s 
source (e.g. if the record comes from the section of politics or sports of a newspaper placed the word 
"Politics "or" Sports "respectively). 

For the analysis of the available corpora of french language we used three different software tools: 
Textstat-2 [13], Concordance - Text Analysis version 3.3.0 [14], and Wordsmith Tools version 6. 0 
[15]. The collected and analyzed data are then stored to a database (MySQL) capable of allowing 
multiple users’ requests, for further use.  

According to the above, the creation of a multimedia database [16], online accessible through a web 
interface, is our second target. Among the contents of such a database would be: 

 Detailed description of speech acts and examples of their use,  

 Examples of use from tagged corpora, 

 Statistical analysis representation and management of large set of data of the speech acts’ 
appearances, 

 Suggested uses of different web 2.0 technologies. 

Finally a future aim is to design and develop a dynamic delivery user interface [17] that will provide 
access to learners, instructors and system’s administrator. This multimedia web application will be 
capable of presenting speech acts of french language in web 2.0 environments. 



6 CONCLUSION 
As mentioned above, in recent decades, the main principles of second language teaching, focuses on 
teaching language and culture as a whole, with a great concern about the means of communication in 
specific social based situations. On the other hand the use of information and communication 
technologies has widespread in second language learning and teaching environments. Furthermore 
today’s learners are now interacting with a variety of semiotic modes using vast social software. 

This new correlations create relationships that should be studied further and the findings must be used 
to develop learner’s language skills by teaching and using speech acts in these digital environments. 
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